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'~ PREFACE =

many countries: In the Philippines, women represent half of the
cooperatives' members, but are nevertheless widely underrepresented.in
leadership positons. B . :

- T “Yhe enhancement of women's participation in cooperatives is an issue in

One approach to enhance women's participation in 'coober;itiyes policy
- and decision making is to improve their skills for leadership and management
functions. o ' :

However, at the same tire it is necessary to increase the awareness
among men and women - of the gender differences, so that the different needs
are recognized and the potentials fully utilized. Gender Awareness Training
(GAT) is an approach addressing men and women aiming at sensitizing them

for gender-related problems. Gender awareness training is concérned with the
social relationships between men and women and the manner in which such
relationships are constructed. The approach is based on the assumption‘that

-+ different roles in-society result in different needs. Awareness raising about

- gender differences in society is a first step to identify and integrate the special

potentials and needs of men and women in the cooperative sector. '

Measures to enhance women's role in cooperatives will have to consider
that an increased participation of women depends widely on an improvement

of the cooperatives' services for women and their acceptance as equal partners
of men in decision-making positions. . o

* The matérial was adapted to the F ilipino situation from a similar nianual,
- developed by the ILO Cooperative Project and Puslatpenkop in Indonesia. 4
The Filipino manual has been simplified and shortened and the target group has

accordingly been adapted. The duration of the course was brought-down from
-6 to 2-3 days. - - : :

This manual was produced under the Cooperative Entrepfeneurship for
Rural Development (CERD) project, which was funded by the Danish |
International Development Agency (DANIDA) and implemented by the
International Labor Organization (ILO), in coordination with the Cooperative -
Development Authority (CDA), the Cooperative Union of the Philippines
(CUP), Agricultural Credit and Cooperative Institute (ACCI), Cooperative
Foundation of the Philippines (CFPI), National Confederation of Coopeératives
(NATCCO) and Ldnd Bank of the Philipp_ines_ (LBP). . o

The trainers' manual has been pilot-tested with a group of CDA -
executives and Board members on 15 and 16 March 1994, by an experience
- free-lance GAT/GST trainer, Mrs. Lilia Arandela, with the assistance of .
USAID-WID specialist, Fatima Versoza. The findings of this pilot-testing and



the comments of the tralners were mcorporated in the final text of the manual

Another pilot testmg of thls manual was conducted at PUP Jasmin Hostel on29-31 August !
1994 with a group of CDA Extension Office personnel and cooperatxve representatlves CDA,
PFWC PVP & CFPI spearheaded the activity, -




"THE TRAINING PROGRAM

L 'rhe Target Group

The course descnbed in thrs manual is desrgnated for
. cooperatlve trainers,.consultants, extensron workers
& cooperative BoD members and managers,

=" and all other persons and institutions mvolved in supportmg or nnplementmg
coop eratrve actlvrttes i -

Tramers and consultants or extensron workers in cooperatrve mstltutrons rmght be
addressed as a special target group of this manual. -They are expected to disseminate the

* gender-specific approach to cooperative members and leaders, either through special

gender awareness training or through an 1ncorporatron of core elements: of the gender .

approach into other courses in the field-of cooperative educatlon However thrs manual

does not’ mclude specrﬁc tralmng of trainers elements. :

-5 Trulnlng Ob]ectIVes

The overall ob]ectrve of the trammg is to raise the acceptance of partlclpants towards
an equal participation of men and women in cooperatlve leadershlp positions, and to
- enable them to design cooperatlve actrvmes based on a gender-specrﬁc analysis of
potentrals and needs ' :

In partrcular after the workshop the partlclpants should be able to:

& explainthe difference between gender and sex and how this affects cooperatrve
_ activities; .
&  identify the problems that hmder gender mamstreammg in cooperatlves )
= enumerate action points leadmg to gender responsrve pollcres and programs

. for cooperatlves '

= pinpoint for apphcatron the gender analysw tools surted to the cooperatlve -
. framework;
ﬂ?"_ discuss the nature and extent of women' s partrcrpatron in cooperatrves

3. The Tralners

‘ Two to three tramers/faclhtators are requlred to- conduct the course and to provrde
guidance to the working groups in a comprehensive way.” They should be usedto work
togetherina team and may rotate tasks as facilitators in order to make the course as’ lively
as possible. The facilitators should have sufficient experience with gender awareness
building in general and with the application of the gender analys1s method in particular.

. Besides'that, they should have an understandmg of policies and workrng mechanisms in
‘the cooperative sector, and they should be famlhar with the methodolo gy of part1c1patory '
adult education. : S '



© 4.The Trainers'Manual - - .. .- -

The manual is intended for the use of the trainers only. It describes how the training
might be conducted, session by session. The session guides provide information about.
- leatning objectrves duration, proposed methods and materials needed Addltlonally,
speclal notes for the trainers are exposed in boxes and suggestrons are provided how to -
summarize the sesstons and how to explam the meamng and the practlcal relevance of :
each toplc : : :
The hand-outs for, the partrcrpants ‘contain strateglc deﬁmtlons tools and media -
related to the gender analysis method and describe the tasks of working groups during
the workshop. They can be reproduced as needed and might be used by the participants
for further d1ssemmatlon of the approa\baﬁer the workshop All hand out materrals are
place aﬁer each chapter

The outhne of the workshop as descrlbed in the manual can be adapted by the
tramers according to ‘their personal expertences and preferences and according to the
" necessities which come up during the course” The manual should ‘be looked upon ‘as’

source of ideas rather than a deﬁmte lesson plan

5. ‘Structure qnd CQntents of the COurse B

Rryeydt

vbetween for partrclpants to dlgest ﬂrst the gender sensmvrty part béfore going into 'the. '
more analytical part of the course. If this is not practrcally feasible, the facilitators should
make a clear break and summary of the ﬁrst part before d1scussrng gender analysrs

The trammg consists of ﬁve modules.. Each module comprlses of a number of
sessions: Tlis should be regarded asa ‘model outlme which has to be adjusted accordmg
“to the actual néeds of the participarits and the duration of the workshop

Modules and sessrons may be added or deleted as requrred and more or less time

canbe allocated for any part of the programme Thls is partrcularly true for the following
' modules ‘ :

Module 2, aiming at creatmg ageneral gender awareness, combmes games focusmg ,
~onthe participants' perceptions and gender roles with an introduction into -women's role -
Jin socrety m general and thelr partlclpanon in the cooperatrve sector m partlcular

) “The games’ focusmg ofi'men's and woren's roles on the sexual d1v1s10n of labour ‘
- and ‘their involvement in cooperatrves provrded in this manual may be’ completed w1thp' .
" other part1c1patory exercises’ or left out if the partlcrpants awareness on these 1ssues 1s‘
regarded as suﬁlcrently hrgh - s N
o Module 3is the 1ntroductlon to the gender analysrs method which- prov1des the
tools for a gender-spemﬁc situation analysrs may be supplement by an.exercise. on

4



programme planning, if the participants are planners and decision-makers. It should
‘concentrate on problem identification, if the patticipants ‘are more involved in direct
‘implementation on field level. ' Co E :

. According to experiences, it is recommended to conduct a field trip to apply the
gender tools in practice rather than using case studies, becduse it is a much more lively
and intensive exercise. Apart from enabling the participants to better understarid and
test the use of the gender tools under field conditions, this option is favorable te group -
dyriamics. As much as it is recommended to include a field trip, it has fo be decided by -
thie workshop implementors in accordance with the organizational and financial capacities. -

o available, if this option is realistic. -
6. Training Approdch and Methods

- Throughout the course, a variety of training methods are used. Games and other
participatory methods are mixed with plenary discussions and small group work: Apart .
from making the course as lively as possible, the mix of different methods is seen as an
introduction to possible approaches which the participants can later apply in courses
organized by themselves. o S

Participants should be involved in the implementation of the course as much as
possible. It is suggested to appoint a host-team of participants every day who are in_
~charge of monitoring and evaluation of the training of that day, including the provision 6f -
~energizers and ice-breakers. After the last session they give a feed-back on the participants'
" and the trainers' performance and the achievements of the course. so far and make
suggestions for the subsequent day. They may use a 50 called "reflection paper" (seé
“Hand-out 1.2)." This approach creates a feeling of common responsibility. for the success
ofthe training amongall participants and diminishes the gap between trainers and trainees:

7 Duration

The course with all topics provided in this’ marual is designed for two to three
days. The actual time needed can only be calculated after a definite lesson plan has been
prepared by the trainers in accordance with their training needs assessment (see Pre-
workshop questionnaire, Hand-out 1.1). o ' S

8. Planning the Course
When preparing the course, the trainers should do the following:

~a. study the contents of this manual o A
b." - - identify the positions of the participants in cooperative institutions,
' assess their exposure to gender issues and their level of gender
awarenéss and explore their expéctations through a pre-workshop
, ‘questionnaire (Hand-out 1.1), Lo
' C.  prepare a tentaive course outline on the basis of this manual, adjusted
:  to the needs of the participants; . - '

."5



d get partrcrpants view on’ the proposed course outhne and make
adaptations as appropnate
;prepare the final programme.

9. Facllities, Material and Equipment

The classroom should be arranged for dlscussrons not for lecturrng Partrclpants
" should sit in such a way that they can see each other' s faces without restricting therr v1ew‘ .
" to'the board and screen (U-shaped arrangements)

_ A chalkboard or awhrteboard and a flip chart aré needed for most plenary sessrons_

and also for group work, If such facilitiés are not available, big paper sheets (Manila -
paper) can be attached to the wall in order to document results with markers. In  general,
materials should be as simple as possible, so that the course can be conducted in any
place Although an overhead prOJector (ohp) with accessories would be useful for the

- presentations in plenary sessions in modules'2 and 3, it could also be done without if not -

' available. The trainer should have alternatrve v1sual aids avarlable cartohna ﬂrpchart :
‘mamla paper ; and ﬂash cards : '

The hand outs for the part1crpants must be xeroxed before the trarmng, althoughiit |
may be necessary to make more photocoples (eg. from groups results) during the course, .

CIf the trammg was actually conducted in two parts, the followmg questrons have
already been discussed after the one week to two months break (see also rélevant session-
gurde) Then the follow-up of the course consists of 1 momtonng the 1mplementatlon of
- action plans, by vrsrtlng partlcrpants and discussing their experlences

If the course was held in two to three consecutive days a more thorouOh follow-_
up is necessary. Some months after the course, the partrcrpants should be vrsrted by one -
of the trainers to drscuss the followmg questrons

. Did the course have a practlcal effect on your work?.

Did you change your approaches based on the mputs recerved during
the Workshop _ , ,

b Could the workplan which you prepared durmg the course be put
- into practrce? ' .

What drﬁ'rcultres drd you face in nnplementmg it?-

c.  What feed-back on the suggested new approaches did you get from
L colleagues and cooperators aﬂer the course?

" d. What further training would you need to consohdate and expand your
e capablhtres n gender awareness bulldmg and gender-specrﬁc plannmg’?




‘MODULE - OBJECTIVE- SESSION- DURATION | METHODS: -MATERIALS
1. Introduction to the The expectations of the’ 1.1 Opening Ceremonies | 15 min. Lecture "Hand-out-1.1 -
. workshop participants and the 1.2 Introducing participants and staff 30min. - | Plenary Blackboard
: objectives ‘and procedures of . 13 anlng Session : 45 min. .Exercises/ . .
the workshop are. : .games . Hand-out 1.2
levelledoff . ‘Hand-outs 1.3+ 1.4
" Overhead Projector
2.Gender Awareness The participants question 2.1 Reflection on one's own personal 1.5 hour Games 1 Hand-outs 2.1 +22
-in the Cooperative * ‘their ownperceptions on - value.system: Women's Role , Men's Role : : " .| Blackboard + chalk :
- Sector _gender roles and identify 2.2 The division of labor between men and ‘I 1.5 hour Group discussion| Hand-outs 2.3 + 2.4 + 25
opportunities and obstacles women’ : o - Role plays . ' o
for women's participation i in 2.3 Women's participation in cooper,atlve 2 hours Hand-outs 2.6 + 27 + 2.8
cooperatives activities ) +29+210
2.4 What is Gender as opposed to sex’ 1hour Exercise Blackboard + chalk
2.5-Gender Role Socialization 1.5 Rours Group Disc. . Hand-outs 2.11 + 212
) ’ : - ' +2. 13 +214
_3. Gender Analysis .Participants understand the - 3.1 The purposes of Gender Analysis 1 1 hour Lecture and, 'Hand—outs 31+3. 2 +3.3].
: ' concept of a gender specific 1 ' : : discussion
approach in development and 1 3.2 Categories and tools of Gender 1-hour Lecture and Hand-outs 3.4 +35 *
are able to apply the gender Analysis discussion h
analySIS method ’ iy .
3.3 Applying Gender Analysis 2 hours Exercise Hand-out 3.6
3.4 Strategic Practical Gender Needs 30 min. ' ’ " Hand-out 3.7
-4. Action plan Participants are able to . 4.1 Problem Analysis 1 hour Group discussion { .Hand-out4.1 "
design an action plan for the - : i Group work )
* application of the gender 4.2 .Designing an Action Plan 2 hours Plenary ‘Hand-out4.2 ~
- specific approach in their . )
- working environment.
5. Workshop Evaluation | Participants become aware of :
: : . changes in theirown . ’ : ) . . Meta-plan.cards
perception on gender-roles - 5.1 Workshop evaluation 30 min. Group discussion | - -
during the workshops, send N . . ’ Lectures
feedback to the trainers and 5.2.Closing -Ceremonies 15'min. s
evaluate the learning process.
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' Introduction
 to the Workshop

SESSIONS:

‘ .1;1. Qp’EN'iNq CEREMONiEé
(1920 wminvtes) - .
1.2 InRoducing PARTiCiDAf‘iTS; and staff © . '
(30 minutes) . .

; l.}'fPiz'iM'iN‘q SESSION
. (4% .miNuTES)






" '-Sesgieh.1;1 'Ope"ning cérethhieé.' e

Duration 't 15-20:minutes

Method : Speeches .~ - - .
Hand-out 1.1 !  Pre-workshop:Materials -
Materials - : questionnaire, s
R ' Microphone, printed

opening program o
- flag, presidentlal table, etc.

During the registration, participants should be given a pre-workshop questionnaire

(Hand-out: 1.1).to fill in. The questionnaires should be collected before the opening cerenionigs. E

- start..

.There is no definite schedule for the opening ceremonies. This depends on the local situation and is

“left to the judgment of the workshop. coordinators. A suggestion for the opening program might be-

as follows:

1. Invocation (by one of the participants); - - - .

2. Pambansang awit (by one of the participants); -

3. Welcome remarks (by one of the workshop coordinators);

4. Introduction of participants and staff. (very briefly)? ‘

5. Message (by an official guest). = . - ‘
(Assign one of the workshop coordinators as emcee, to introduce
the speakers.) e Ce :

If there is an official guest invited, ask him/her to include some of the following points in his/her
speech: : T o ’ , :
“® National Women in Development Policy (refér to RA 7192).
."® Government policy towards the improvement of women’s role in
- cooperatives. - L .
~ ® The importance of a gender specific approach within a project or
cooperative: ot : "
® Local situation of wormmen in cooperatives,
- ®Ftc. h

It depends on the target group, where to put the emphasis: -on national government
-policies, or on possible cooperative policies at a regional or provincial level.

t

11



Sessnon 1 2 |ntroducmg partu:lpants and stuff

Ob]ectlve _:' Know the. fellow-purtlclpunts and members of the stclff. ;
Duration : .30 mlnutes ' : : :
Materlals : quckbourd chalkbourd

‘Start the session by mtroducmg yourself and the other trammg staff. and explam about the
_functlons of each : :

12

Try to find .a creative way to 1ntroduce part1c1pants Remember that the ﬁrst session sets the ‘

tone

A, This can be done by way of havmg them mterv1ew and then mtroduce each other w1th
.the followmg 1nformat10n

. @ Full name, "and mckname
® Position, institution, and main duties there
e Marital status, number of ¢hildren, hobbies etc
L] Expectatlons of the workshop '

B. This can also be done. th’rough_ a song:

- Tumbaloy-loy-loy

' Tumbaloy-loy-loy

Tumbaloy

- Tumbaloy

Tumbaloy

Akossi..... (complete name) :

Na taga ..... (office or birthplace) o : . S

‘Kung tatawagin ay ..... (nickname) na lang o L o

Kung sa inumin ay ..... (favorite drmk) Iang e A
- Kung sa babae/lalaki ay ... . (characteristic) po lamang.. - S o
. Tumbaloy-loy-loy (2x) ' ' '

Tumbaloy (3x)

Etc .



. Ifyes, please indicate t1t1e and main toplcs of the course and where and when it was
conducted ‘

3 Workshop‘ 'ob;'ectir'es and topies.

The immediate objectlves of the Gender Sensrtrvrty and Introductlon to Gender Analysrs
. training are as fol]ows :

After the workshop, the participants should be able to:

'+ explain the difference between gender and sex andhow this affects cooperative activities; .

- + identify the problems that hinder gender mainstreaming in cooperatives; :

- +-enumerate action points leading to gender responsive policies and programs for coop eratrves -

+ pinpoint for application the génder analysns tools suited to the cooperative framework
-+ discuss the nature and extent of women’ s partlclpatlon in cooperatrves

' _ 3,1 . 'Do you propose addlttonal objectrves?

. If yes; please state the addltlonal-objectrve(s) whrch you regard as essential for the

planned workshop: ; R
3.2 - Doyou have any suggest10ns/spec1al wishes regardmg the process and metheds of the
: - workshop? : -

. Ifyes, please state:

3.3 Do you have other suggestions?

16



" Hand-out 1.1

PRE-WORKSHOP QUESTIONNAIRE

- Name: .

‘Ag'e,:: . Sex: a |

Education:

‘1.~ Background infomation

1.1. . Your current position
127 Main responsibilities -
1.3 Does your _]Ob mclude the des1on or lmplementatlon of spemﬁc programs or pro; ects
for women?

yes no .

If yes, please state .

) a) title of programme/project
b)  main objectives of programme/project:
1.4 .- Have you ever attended a workshop or trammg course on Women In Development or .

on gender 1ssues‘7

yes . no .

15



" Hand-out 1.2

WORKSHOP OBJECTIVES

After the workshop, participants should be able to:

. explain th'e'diﬁ'erence between gender and sex,ar_lc'i‘ how
- this aﬁ'ects coopera’uve activities;
identify the problems that hinder gender mamstreammg in cooperatlves
. vj - enumerate action points leadmg to gender responswe pohcles and
programs for _coopeératives;.

pinpoint for apphcatlon the gender analysm tools sulted to the cooperative
framework; - '

discuss the nature and extent of women’s participation in cooperatives.

17,






Hand-out 1.3 .

WORKSHOP NORMS

AW NN

> @

" All participants attend all sessions.
‘We start and end sessions on time.
- Everybody participates actively.

We respect other participants’ opinions, especially when their
ideas differ from our own. ' ‘

Cooperation is essential to achieve ah.optimal output.

We want to have fun while-'working and learning.

19






L Hand-qut 1.4

- DAILY REFLECTION PAPER
1. Whatare your leérnings for today?
J
2. °  How would you apply your learnings in day to day activities,

whether official or personal?

3. What topics discussed today need some clériﬁcation? Pleaée suggest on how to
improve the discussion? '

.4, Other comments.

21






Gendef Awareness
In The Cooperatlve Sector

SESSIONS:

2.1 Reflecion ON ONE'S OWN PERSONAL
valUE SySTEM:
WOMEN's: ROlE and MeN's RolE

2.2 The DIVISION of LAbOR bETWEEN MEN
and WOMEN






Session 2.1 Reflection on one’s own personal value

Ob]ecttve

Duratton
Materlals

sgstem' women’s role and men’s role.

3 Purtlclpants become aware of thelr own value system
regarding the specific. roles of meh and women.
1to 1.5 hour
Whiteboard, manila paper, murkers, pentel pens
Hand-out 2.1 : “Womei’s Roles”
‘Hand-out 2.2 : “Roles of low Income men and women within
the household and communltg” '

ae oo

‘Tell the participants that they will play one or more games which will demonstrate that we
attach values to women’s and men’s role

Three games with dlfferent goals are presented:

A. Women’s place, men’s place — which is aimed at the partlclpants understandlng the1r
~ own and other parttcxpants degree of acceptance of gender specific roles.
B. Who am I? — which is aimed at participants becoming aware of the roles they-
. themselves perform and their freedom to choose or change these roles.
C. Whose hat do I wear? — which is aimed at participants becoming aware of the socially
“ascribed status of gender roles and the communication patterns relating to them.

Select one or more of the games as presented in the following, dependmg on the avallable
time; and ask the participants to act. -

mt_\;

GAME A: WOMEN'S PLACE, MEN'S PLACE | (45 minutes)

3.1 The oblectlve of thls game is to make partlclpants understand their own and other
participants’ degree of acceptance of gender specific role deﬁmttons

IR EEE TS

- 3.2 Read out statemerits on “Women s place and men’s place”, as follows:

Boys should get a better education than girls. .

Husband and wife should be equally responsible for lookmg after the chtldren
Women should not go to co-op meetings at night.

. The man should have a bigger income than the woman.

Women are not good at decision-making,. -

The woman is respon51ble for the management of the household budget
Husband and wife decide together.about major household expenses
Men are more rational than women.

Women are not good in leadership positions.

. Men are not able to look after small chxldren

Men should not cry '
| 25



Women have the nght to get loans without the approval of thelr husbands
" Men have the right to get loans wrthout the approval of thetr wxves
“Men by natirre are polygamous . , -
Women should not perform heavy manual labour _
Husband and wife should participate equally in the co- operatwe
Little boys should help their mothers with the housework
Women, with smiall bables should not work outsrde the house
‘Husbands should help therr wives w1th the housework
' Women must decide-to use pills, or- other famrly planmng devxces
L (Other statements can be added) LR -

EEE SRR AR e Q'*Q:A.‘;»- :

3 3 For each statement read out partxcrpants are asked to elther
' remam seatedand  ° s _

* raise their thumbs to show agreement oo

-+ turn their thumbs down to indicate dlsagreement _

+ fold their arms to show they are undecrded or neutral
L or.

' move around to three corners of the room de51gnated as follows
* first corner for those who totaIly agree . L

-+ second corner for those who are neutral; -
'+ third corner for those who totally dlsagree :

"Partlclpants move from corner to corner accordmg to their op1mon of each statement.

: ;3 4 Use a tally sheet to mark parttctpant s oplmons

: L Agree | Dlsagree 1 . Neutral
1 Boysshould S | e

-1 2. Husband and ...
|3 Women ...

i 4. Etc.

- 3.5, Make a qurck evaluatlon of the answers and mark those wrth a polanzatlon of

.0 [211]101’18

3. 6 Ask the parttcrpants to count which statements most of them agreed to and which ones

. 'showed differing oplmons o

3.7. Ask the partrcrpants to. Just1fy thelr answers (only for statements that gave rise to a.
polarlzatlon of oplmons between those who agreed and those who dlsagreed)

- .3 8. Ask the partlcrpants for therr réactions and how they felt durmg the game. erte the

‘ reactlons on a mamla paper and pin it to the wall.

] 3-.9, S_ummanz'e the game- as und_er point 6. :

26



GAMEB WI-IOAM I? 145 minutes |

4.1 The b]ectlve s to make partrclpants aware of the toles they perforrn and thexr
freedom to choose or change these roles VR .

‘4.2. For this game manila paper, .CO_lo_réd 'cards,- ,and: markers are needed.- ' B

4. 3 Divide partrcrpants into two groups ‘a men' 'S group and a women 5 group lee
both groups different colored cards (green blue red and whlte)

4.4. Ask group members to thmk about therr roles at work in therr fam111es and in the
- community. : . _

4.5. Ask them to decrde in respect of these roles whrch they choose themselves ‘which -
thcy are obliged to fulfil, whrch they like and wlnch they do not hke

The roles are noted on the colored card:- o

+ Green for roles.they choose themselves..
+ Blue for roles they have to fulfill. -

.+ Red for roles they like. .
* Whlte for roles they do not like.

Pin the cards on the wall: Women s cards are pmned besrde men's cards of the same
color. :

4. 6. Ask one woman and orie man to come to the front The woman is asked to read out
the men's roles, and the man the women's, begmnmg w1th "The role-that I choose
Jor myselfis...". - c

4.7. Partrclpants together evaluate the drﬁ’erences in the. roles performed by men and
women: Which group had more self-chosen roles, more roles they had to fulfill, more
roles they liked and more roles they drshked?

.4 8. Discuss the reasons for the dlfferences and how the roles whrch were not hked could
be changed o

o 4 9. Ask the partrcrpants for therr reactrons and how they felt durmg the game Write the :
. reactions on mamla paper ‘and pin it to the wall :

. 4.10. Summanze the game B as u_nder p.ornt 6.




GAME C. WHOSE HAT DO I WEAR? | |‘(45 minutes)|

S.L The b]ectw isto make partlclpants aware of the s’oc1ally ascribed status of gender -
roles and the1r own commun1cat10n patterns relatmg to these status models. '

5.2. For this game, paper to fold into hats and markers are , needed. o

5.3. Select six participants, three women and three men, to be players.

5.4. Give each a paper hat with arole label on it:

+ Cooperative manager ’ (man)
+ Board member o - (man)
+ Farmer e : . . (man)
. * Credit committee member (woman) -
* + Cooperative employee © - .(woman)
* Prospective coeperative memberf» o (woman)

The hats with men's roles aré given to women and those with women's roles to
men. The players themselves do not know thelr own roles. ;

5.5. Ask the players to engage in conversatidn with the other players to find out what their
own roles are; while the other part1c1pants observe the interaction and behavior of the -
players.

5.6. Let ‘the"participants discuss after the _role play is finished:

b how was the players way of communicating influenced by the status/role of their
~ dialogue partners, and
+ how was thetr attitude mfluenced by the gender of thelr commumcatlon partners

5.7. Ask the parttctpants for. thelr reactlons and how they felt durmg the game erte the |
reactlons on marnila paper and pin 1t to the wall '

2

After the partlclpants have glven their i 1mpressxons of the game summanze the session:




Explain the term "fole" and the difference between

v reproductive,
+ productive, and
* social or community roles

sttrxbute Hand-outs 2.1 (Womens Roles) and 2.2. (Roles of low income men and women

W1th1n the household and community).

Ask the partlclpants to read the handout for 10 minutes. Answer any question, and explam

if necessary, any unclear points.

Vde up by explaining the 8 B-urdens of a woman:

+ Bata (child)

+ Bana (husband)

+ Bahay (house)

+ Bukid (farm)

+ Bayan (community)

+ Baboy (pigs or other backyard project)
+ Batok (domestic violence)

¢ Biyenan (iri-laws)
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‘Sessionf'z".z. The division ,of labor betWeen ,r'ne_n .dnd'wo'men

Ob]e_ctlve : Participants understand the patterns of division of Iabor

Duration : 90 minutes
Materials . :

. between men and women.

Whiteboard, Manila paper, murkers, paper, televlslon, ver.
Hund-out 2.3 Poster Serles.

1

‘Tell the partlclpants that this session will in different ways v1suahze the division of labor
between men and women. ‘Select one or more of the ways descrlbed below

AL Poster series on men's and women s activities:

- The aim is to stimulate participants to discuss problems relating to the d1v1s1on of labor '
 in their own environment (Hand out 2.3). :

. B. Actmtx clock

The aim is to have participants look at the1r own allocatxon of time and to become
aware that there i isa dlﬁ‘erence in workload between men and women.

C. Video “The Impossnble Dream”: :

This video-tape can be borrowed from the National Comm1s1on on the Role of F111p1no

Women and demonstrates in a humorous way the division of labour between husband
and w1fe ona typlcal working day. :

[METHOD A: POSTER SERIES ON WOMEN'S AND MEN'S ACTIVITIES] [(45 minutes) |

2.1. The objective is to stlmulate participants to d1scuss the division of labor in thelr own
environment. :

§ 2,2. For this a p_oster series (Hand-outs 2.3-‘A to 2.3-D) is needed.

2.3. Ask participants to form small groups. Distribute the posters on the division of labor in -

a rural farmmg commumty to the groups and ask them:

+ What do they see?
+ Do they recognize the srtuatxon?

- 2.4, Ask each group to give a short report on their findings. (The posters 2.3-A to 2.3- C

show women doing most of the work and at least two things at the same time, while -
- the man concentrates on only one. Poster 2.3-D gives an example of how work can be
shared ) ’ '

2.5. SummariZe the discussion and the purpose of the session (see point 6). .
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METHOD B:ACTIVITY CLOCK (4’5 minutes)

:_ 3.1. The o b]ectxv is to have partxclpants examine their own allocation of tlme and become . '. ,
aware of the dxfferences in a man's and woman's workload.

3.2, The material needed are paper, pens, manila paper; and markers. -

.- 3.3, Ask participants to writ'e down:

all their daily activities from waking up in the mornmg to gomg to bed at night,
. note how much time is spent on each activity, dividing them into:

productlve activities (producing income in money or kind),

reproductive activities (not calculable in terms of money and aimed at the

reproduction and maintenance of human kmd)

social activities,

free time (recreatlon and sleep).

IR

* o

3.4. On atseparat'e piece of paper, participants should write down those activities which they
- would like to do but do not have time for.

.3.5.A In a plenary sesston each woman participant enters the time spent on thenr act1v1t1es on
- the basis of the classnﬁcatlon as noted-in point 4.3 on one sheet of paper. The men
partlmpants do the same on a separate sheet of paper.

3.6. Add the total of the time spent and’ calculate the average amount of time used for each
specific type of actmty by the women's group and the men's group

3.7. Count the activities whlch the partxclpants would hke to do (pomt 4, 4) for each group.

3.8. Discuss the various types of activities and ask whether there is a dlfference in the
" allocation of time between men and women. Examme the reasons for the dlﬁ‘erence

and how to overcome the 1mbalance

Pay attention to the actlvmes that part1c1pants would hke to do and how these wishes |
can be fulfilled.

3.9. Summarize the discussion (see -point 6)

For the analysis of participants' daily schedule and to compare the workload of men -

- and women, you may introduce the "Activity Profile". Using this profile, activities
can be grouped as productive activities, reproductive activities and social activities..
(For details see Topic 3, Gender AnaIYSlS)




METHOD C. VIDEO: “THE IMPOSSIBLE DREAM”) (30 minutes)

4.1. Show participants the video and ask them: .

'+ What did they see?
¢ Did they recognize the 81tuat10ns‘7

Summarize the purpose of the games and the outcorne of the session.

1A lot of case studies relating to the sexual d1v1s10n of labor indicate that a woman’s

workload is greater than a man’s.

. A majorit g of women work both at home or outside the home to increase the fannly s

income. Besides, these housework and childcare are, for the most part done by the wives -
alone, with only fittle help from therr husbands. ,

For this reason, women have almost no free time, and their_participation in socio-cultural
act1v1t1es is therefore considerably lower than men’s. 4 C

Is this acceptable?

* The role of women should not be limited to the management of the honie.

.On the contrary, women are expected to participate in commumty actrvmes in, amon
‘others, cooperative activities. But women can only fulfill that expectation it they are

- supported by their husbands. Only when men begin to accept a'share of the work done by

their wives more fairly, both in the productive field as well as in the home, can the hope for

; part1c1patton of women in development become a reality,

Depending on the available time and the kmd of partlclpants the trainer could elaborate at

-this point on the marginalization of women’s work. The work that women do, both in the

productive and reproductive sphere, is very often not visible, because it is not remunerated

and therefore not expressed in the Gross National Product:

But: “The unpaid labor of women‘ in the househola’ if given economic value, would add.an

“estimated one third, or $ 4 trillion, to the world’s annual economzc product ” (“Women ... a
-‘world survey’ Ruth Sivard, 1985)

Use Hand-outs 2.4 (Food productlon chaln) and 2.5 (“F ancy and Fact”) to demonstrate the
issue of women’s margmahzatlon further.

.32



Session 2.3 Women’s pqrtic"ipaticn in ceoperat,ive dctiVities

‘Objective

Participants present arguments to convince cooperative officials -
and members of the Importance of their view in order to achleve a
more balanced partlclpcltlon of men and women.

Duration : 2 hours
Materials : Hand-out 2.6 : Role Plag Brief.

Hand-out 2.7 : "Members but not Ieaders"

Try to elicit from part1cxpants what we mean with ﬁJll part1c1pat10n ina cooperatlve by its
‘members. Write their answers on the blackboard. Come up with a summary where the -
followmg points are mentioned:

2 A ROLE PLAY: CONFLICTING SPHERES FAMILY COMMITMENT AND SOCIAL ACTIVT TIES

The following role play is based on typlcal problems experlenced in the cooperative and in
the family.

2.1. The objective is fo have the partlclpants become aware of de0151on makmg patterns in
the family and the obstacles for womer to be active in the cooperatlve s activities.

2.2, Select ﬁve volunteers (a husband and wife and three male BoD members) Allow
' them some time to study their role play brlefs

There are two scenes: - A. A discussion between husband and wife and
B. A discussion between the wife and the three
Board members

23 ":Explain the sceries to the actors and ask them to play the following situation:
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Scene 1

A discussion between' husband and wife. The wife is a member of the coogera_tive and

. has volunteered to participate in the committee preparing the.-Coop Mont

celebrations, which is presided by the Chairman of the Board of Directors. A meeting-
is called for Tuesday next week at 8 p.m. She mforms her husband about it.

The husband is quite annoyed, and says he doesn’t know how to feed the baby and

* how to put the other children to bed She has to ﬁnd a solut1on because she is the

-mother of the children. -

Scene 2

The woman exglams ‘her problem to 3 of the committee members. She can not attend
the meetin p.m. because of household responsibilities.- She suggests that if they -
meet after lunch or at 4 p.m., she will be able to attend because att at time, her

sister can still look after the children,

The committee members are not sympathet1c they say it 1s mconvement for them and
if 'she is not able to attend meetmgs at night, she better resign. The woman leaves .
dejectedly } .

The committee members continue their discussion, They say this is always a problem
with. women, they are too'concerned with the home. One- of them says that it is

natural and that is how it should be: He would expect his wife to give 1mportance to’
the home too. :

2.4

Ask the observers to comment on the play, using the following -(ljiscussion guidelines:'

® Why do you think the woman in the role play can not participate in the committee?
“Does she lack interest, capability, is it her commitment to family- responsxblhty, lack
of support from the other committee members?

~ ® Why do women develop such commitment to their famlly? Is it a commitment or a

- soctal norm expected of women?

.® How do valiies and norms practiced at the personal level get reflected-at a w1der

level such as the cooperative? (Confine your discussion to the role play.)

- @ What is the effect of such social norms on the advancement of women?

2.5,

Summarize the outcome of the session as under point 3.

8

Alternatlve POST ER SERIES

2.1.

22,

As an alternatwe distribute the poster series (Hand-out 2 8-A to 2.8- C) to small -
d1scussron groups and ask them: :

+What do they see? ’
+Do they recognize the situation, is it famlhar to them?

After discussion in the small groups ask each group to report to the plenary on
their ﬁndmgs .

Theén summa'rize the session as.under point 3. .
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|[syNTHESIS] - - . o

Distribute Hand-outs 2.9 and 2.10-and discuss them thoroughly. Allow eriough time for

discussion among participants. This is where they can speak out of experience and have
opinions and ideas to share. :

Wind up by referﬁng back to the start of this session, the importance of full participation in

the cooperative’s affairs, by its members, both men and women. ;
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Session 2.4. What Is "gender" as opposed to "sex"?

Objective : Participants are able to explain and differentiate’
: ) the term "gender"” as opposed to “sex” e

Puration - : 1 hour

Material : Blackbeard, chalk -

Divide the participants into two groups, at réndor'n' Ask them to form two lines in front of the
blackboard and give the first person in each line a piece of chalk. Draw aline on the board
" Write on the first half* "man", and on the second: "woman". o

Ask one group to write on the first half of the board the attributes which are typical male and
ask the other group to write on the second half the characteristics which they consider as
typlcal female. One person writes one characteristic and then passes the chalk on'to the next
in line. Emphasize, that they should write the first thing that comes to their mind. Do not think
too long. (Examples are: leading, childbearing, cookmg, respon51ble caring, fighting,
breastfeeding, drmklng etc. )

When everybody has wrltten one characterlstlc on the board, ask participants to sit down
again. Ask them to-have a good look on what is written and to consider whether the
charactenstlcs in the left column can also be placed in the right? In other words, can men do
what women can, and can women do what men can? :

After a thorough discussion, the result will be that only the biological functions can not be
exchanged: men can not bear children and men can also not breastfeed, for example. All the
other characteristics can be exchanged, although in practice this may not be the case. This is
due to “stereo-types” in' cultural and social values.

Use this exercise to illustrate the difference between sex and gender:
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Sessnon 2.5.: Gender somalisc:tlon

Oblectlve : Partlclpants become aware of the soclal reallty that gender

Is used as an organizing prlnclple to ascribe roles, responsibllities,
rlghts and appropriate behaviour to womeh and men on the bcsls
of thelr sex, resuiting. ln gehder stereotgpes.

1to 1.5 hour

Hend—out 2.11: “Dlscusslon guldellnes”

Duration
Materials.

Ask participan'ts to form themselves into-groups of 4 to 5 persons and discuss their personal -
experiences, where they discovered there is a difference between men and women using the

“Discussion guidelines” of Hand-out 2.11.

A

Examples o_f such experiences may be: -

. “My mother always told us girls to play in and around the house. She sald it was not decent for
girls to play on the street ”

“I was always told that boys don’t cry”

' “When I (woman) had a chance of bemg promoted as division chiefi in the Rural Bank were I’
work, our superiors choose my colleague , because they said: ‘men are breadwmners and
should therefore have priority in decisions hke this’”

Allow the groups to discuss and share among themselves After 20 mmutes ask them to act
out their common experiences. This may be in any creative way they can think of: through

_role-play, poem, drawing, song, etc but not through traditional reportmg

Use this exercise as an _introductio_n to explain_stereotypes‘ and gender b'iases.
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The exercise also shows that there are different stages in our lives and different institutions-
that help create and sustain stereotypes about men and women. |

Hopefully it wrll be clear to partrcrpants that stereotypes limit people both men and women
in their development and well-bemg Traditional gender role restrictions: :

i Deny women access to the public world of power, achievement and mdependence
+ Deny men the nurturant, emotive and other oriented world of domestic life.

¢ Limit the psychologrcal and social potential of human bemgs.

| What can be the consequences of thmkmg only according to stereotypes canbe demonstrated
‘through Hand-outs 2.12 (“The obstacle course”) and 2.13 (“He works, she works, ..”). Thesé .

materials form the hilarious conclusron on the module on GenderAwareness in Cooperatlves.

At this pomt wind up and summarize the sensrtlzmg part of the trammg Ask partrc1pants to .

reflect on what they have learned in the past 1.5 to 2 days:.

¢ What was the most revealmg to you'?
¢ How could you apply this learning in your day to day life. »
+ Give three examples that could demonstrate your new “awareness”.

=] -”\'-1 »;a:n

Ideally there will be a break of one week to two months before the module on Gender Analysis
will be discussed. In this period, participants have time to internalize their new insights. Ask

participants to formulate their own, personal, action points, based on the above guidelines.
After the break you will have to ask them:

* Did the course have a practlcal eﬂ‘ect on your work‘? ' '
"+ Did you.change your approaches based on the inputs received durmg the workshop?
+ Could the action points which you prepared during the course be put into practrce?

+ What difficulties did you face in implementing them?

* What feed-back on the suggested new approaches did you get from colleagues and
cooperators after the course?
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Also in case the training will be given in one piece, this is the time to summarize and reflect,
using the same guidelines as mentioned above. : o

10

Close the session and the rﬁodulé by reading the poem “For every woman” (Hand-out 2.14).







. Hand-out 2.1

WOMEN’S ROLES

ole is the patterned behavior of a person. A role includes specnﬁc rlghts and

obligations. Role is related to status within a specific group and a  specific social

situation. A person’s role can change from time to time dependinig on the soc1o-. _
- economic circumstances of the community.

It often happens that a personOs role is inflienced by asetof other peoples expectations.and

~ the image anindividual wishes to develop for her/ himself. For this reason role represents all

the cultural patterns mterrelated with a specific status.

' l ender roles mean the role of wornen and men connected to their status, environment
and culture. The roles of mother and father, for example, incorporate the rlght to care
for the children and the obhgatlon to provide a living for the family.

In general people do not reahze that the role of a woman is a multtple role, meaning that one
individual performs several roles at the same time. ‘ o

ThlS pornt needs to be exammed because it can happen that a woman is burdened by her
~ obligatory duties without paying attention to her rights. How a community places women in .
connection to the existing roles needs to be understood, looking at the cultural images and
“socio-economic factors which determine that role.

Attention also needs to be given to the clianges in role definition which occur in connection
with socio-economic changes to evaluate whether the role pxctured by the commumty still ﬁts :
in with the real situation in the community.

_ [Three main roles can be disting‘uishe_d:

L. Productive role: the role which includes activities directly contributing to the famiiy
income, irrespective of whether the activity is paid for ot not. For example, farmmg, animal or
poultry husbandry, tradmg, working for 2 salary and so on.

2 Reproductzve role: the role, which includes the reproduction and maintenance of human
kind and the family. Activities connected with this role are, for example, giving birth, childcare,
getting water, cookmg, washmg, cleanmg the house, mendmg clothes and SO on,

3 Social role is the role which includes activities not hmlted to organizing ‘the family
- but community activities, which are taken on voluntarily, and which contribute to the welfare.

of somety as a' whole. For example the parnclpatlon ina co- operat1ve farmers group, Blble
readmg group, political acfivities, and so on.



Why is it important for us to examine the role of women? This issue is related to the extension
of aid intended for women groups from development agencies. It can happen that the aid given
' can itself burden the women. For example, the idea that women have a lot of free time, which
can be filled with activities to realize income. But is it true that women have a lot of free time?.

- If we understand the roles performed by women, we can get an idea of the activities which take
up their time and energy, and this picture represents an entry point for all kinds of projects
aimed at women, even not only women specific pro;ects but all pI'O]eCtS Wthh have an impact-
on them: '

A woman ’s schedule is always interlinked with a man’s, as a partner in the family and commumty

_ Thus women’s and men’s roles cannot be separated Especially if we want to change women’s
roles, men’s roles will also be affected. In a gender role analysis the activities of men and
women have therefore to be examined both separately and interrelated.

The resulting plcture is umque and specific and can become the basis for pr0ject planning and
implementation. .
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Hand-out 2.2

ROLES OF LOW INCOME MEN AND WOMEN
WITHIN THE HOUSEHOLD AND COMMUNITY

‘WOMEN

REPRODUCTIVE ROLE

&5 Child bearing and child rearing
& Organization of household

" No cleatly defined _
reproductive role

PRODUCTIVE ROLE

& Rural areas: disguised . in
subsistance economy or domestic work
I Urban areas: in small scale

- | enterprises, women work mainly in

housholds and neighborhood
associations -

| 15 Where they are secondary income

earners, women make a critical
contribution to income of poor
households ' :
&5 In women-headed households, they
may be sole income eamers

' & Primary income earner
¥ Organized around this role, i.e.
workers’ organizations/ trade unions

COMMUNITY
LEVEL ROLE .

g,Community managing: extension

 of reproductive role into community

action, because services they need in
reproductive sphere are not or badly
provided..

| ® Increases in situations of crisis/

scarcity .
& Community politics: tend to
leaders by virtue of relation with other

- & Community politics: organized at
formal political level, i.e. traditional
decision making structures: national/
local political parties. '

men, or are rank and file (voluntary)
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Hand-out 2.5

| FANcY and FACT

Fancy or fact. men produce the world’s fo‘od'.women prepare it for the tablfﬂ

* fact: In the developmg world, where three-fourths of the world’s peoplc live, rural women account
for more than half of the food produced :

Fancy or fact: Women work to supplement the family’s income..

* fact: Women are the sole breadwinners in one-fourth to one-third of the families in the world.
The number of women-headed families is increasing rapidly.

’ Fancy or fact: When Women receive the same education and training as men, they will receive equal pay.

* fact: So far, eaming differentials persist even at equivalent levels of training. In professional
fields, for example, comparisons of men’s and women’s salaries show a large gap between
them even when samples are matched for training and experience. - :

. l Fancy or fact: Men ére the heavey workers, and where food is'short, fhey have priority first.

*fact: Asa rule women work longer hou rs than met. Many carry triple work loads, in their
household, labor force, and reproductive roles. Rural women often average an 18-hour
day. Nutritional anemia is a senous health problem for women in the developing world.

Fancy or fact: In modcm societies, women have moved into all fields of work,

* fact: Relatively few women have entered occupatlons tradltlonally dominated by men. Most
women remain hxghly regregated.in low-paid jobs.

Fancy or fact: Women contribute a minor share of the world’s economic product.

* fact: Women are a minority in the conventional measures of economic activify, because these

measures undercount women’s paid labor an do not cover their unpaid labor. The value of .

~women’s work in the household alone, if given economic value, would add an estimated one
third to the world’s GNP. - '

Women ... a world survey
Ruth Leger Sivard
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_ Hand-out 2.6

ROLE PLAY INSTRUCTIONS FOR THE CHARACTERS'

An unsupporting husband. He does not like h1s w1fe to be outgoing. He

does not want her to attend a meeting at 8 p.m. He says her duty is to look
after the children. And if she insists on being active in the coop, she should
limit her activities to day-time, when her sister can take care of the children.

~ An active woman, who is eager to participate in the coop, of which she is
a member for 5 years now. She wants to attend the meeting of the committee
preparing for Coop Month Celebrations. Since her husband does not
cooperate, she tries to get the committee members to have the meeting at
a different hour: just after lunch or at 4 p.m., at which txme her sister is still
~around to take care of the children. :

e

He says it is not convenient to change the time. He is bussy during the day
and after lunch he wants to rest. If the woman has a problem she should"
resign from the committee.

He agrees with the first member who says it is not convenient to change
_the time. He is bussy during the day and after lunch hé wants to rest. If the
woman has a problem, she should resign from the committee.

dotsras s

He says that the women’s responsibility isin the home. He agrees with the
husband that it is the wife’s responsibility to take care of the children. He

would never allow his wife to go out at mght 1eav1ng him behind with a
baby.

1 Adapted from: "Trade Union Policies and Action for Women", South East Asmn
Advanced Workers' Education Course ILO, INT/86/MO4/DAN project 1991






Hand.-out 2.7

MEMBERS BUT NOT LEADERSZ

Cooperatives claim they are gender neutral, they do not discriminate against eithér men or women but
rather welcome both with equal respect and enthusiasm als well as serve both in equal measure. There is
a place for women as there is a place for men. But the question remains: What is this place? And what -

“influences the definition of this women’s place?

A Baseline study®, conducted by the Insitute of Philippine Culture, upon request of the National
Confederation of Cooperatives (NATCCO), attempted to locate a woman’s place in cooperatives in
terms of the positons and roles the women occupied, and the activities associated with them. The study
sample included 2 cooperative federations, 15.primary cooperatives and 375 women and their households.
The study showed the following:

1. In membership

There were more women than men among members of primary coops. Women outnumbered tien in
community- or open-type cooperatives. The predominantly female membership of community-type
cooperatives had been traced to the requirement for all members to go through a pre-membership
~ education seminar (PMES). Because this activity often coincided with the men’s work in the farm, the
women who attended in their stead were listed as the cooperative members. Another factor, however, as
‘mentioned by some of the women respondents, is women’s greater interest in the affairs 6fthe cooperative,

In closed or institution-based coops, the gender complexion of the membershlp tended to follow the
gender complex1on of the mstltutlon s work force.

2. In leadership

Although the women were much more visible than the men among the members, they wer less visible
among the laders, particularly in the Board of Directors. This was especially true at the tertiary and
secondary olevels, where the election of one woman to the board was that had been attained so far.
Among the primary coops studied, the invisibility of women was less severe, although women continued
to be under represented in the leadership. Women were named for positions deemed as feminine such as
treasurer or secretary.

But why are there more men than women in the Board of Directors? This situation could be attributed

to two related sets of factors. At the personal level, women percieved and observed leadership posts as

placing a strong demand on the leaders’ time, something that they. did not have much to spare. In
addition, women who appeard to be confident that they would assume ladership posts had had experience
as leaders. Conversely, women who felt they lacked experiénce or “training” to become leaders did not
aspire to lead. The women’s rationale seemed to be that the men were more expenenced as leaders and
were more interested to become one.

2 Slightly adapted from: ASEAN Women in Development Cooperative

- Forum Bulletin, April-June 1993 _
3. "Members, but not leaders (finding a niche for women in -

cooperatives)“ ,Jeannelllo, Institute of Philippine Culture, Ateneo de
Manila University, Quezon City, 1993.
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. At the same tlme the experience and the interest to lead seem to be shaped by the way
opportunities were sturctured within the cooperatives: Candidates for election to the Board
+ are required to file their candidacy and must campaxgn Such a practlce appeals more to
the men than to the women.

During elections, men who were more assertlve meaning talkative,. garnered more
votes while assertive women do not seem to attract as much. The opportunity for women
to be elected to the Board becomes even narrower at the higher levels (tertiary and
. secondary) of the cooperative orgamzatlon This “funneling” effect is largely determined
by the Board’s choice of délegates to the congresses convened to choose the leaders of the
- federations. Most coops send men rather that women as delegates. And where all board

chairpersons (mostly male) of the primaries were present, the tendency was to nominate
no other but them, the highest ranking officials in the assembly.

~ The women were however relatively visible as heads of comittees. They were partlcularly
dominant in the statutory committees (credit, audit and i inventory, elections), whose technical
functions mvolve tasks generally v1ewed as “feminine”.
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~ Hand-out2.8-B
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Hand-out 2.8-C

" COOPERATIVE |
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‘ Hand-out2.9

SOME GENDER ISSUES IN COOPERATIVES*

10,

11,

Mmlmal patticipation of women in the decision making of cooperatwes lelted number of
women in the BoD. For every four males in the Board there is only one female

Gender-blmd pol1c1es programs and services of coops These apply to both men and women,

although they may have dlfferent situations and- needs.

Coops do not address the particular needs of women, particularly childcare, protectlon from
domestlc violence or assistance in case they become victims of violence.

Because of domestic responsibilities, women’s avallablhty for trammg and attendrng meetmgs :

frequently is hampered. Women cannot partrcxpate in long trainings or meetings held up to the
night. ‘

The threat of violence is more real for women than it is for men. Thus, women cannot travel or

go to distant places for training without the assurance of safety. Thus, it is preferable that she
travels with a compamon :

Some women have to get the permission of their spouse to be able to attend coop meetlngs or
training seminars. This is hardly true for men. :

- As staff, women are usually as51gned clerical tasks while men are assigned technical and managenal

work.

Women coop managers are generally paid lower than male coop managers. In some cases,
the attraction to getting a female coop manager is her willingness to accept a low salary
which is often not true for men. ThlS is because a woman’s income is seen as supplementary
to the man’s income. :

‘Women coop managers and leaders also have to prove more than men that they are worthy of

being so. They have to contend with doubtmg or skeptical men and women 1n the coop about’
their abilities.

Generally, women have lower educatlon than men. Tlus limits the prospect of them gettlrg
into the Ieadersh1p of coops

. Gender role stereotypes put women in subordmate posmons in the coop. Women are seen as

_submlsswe weak, emot10na1 and not fit to become leaders.

. 4

By Lota Bertulfo, Coordinator Asean Women in Development Cooperatives Forum.
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12 The old boys network is also very much at work in coops. Women are not part of this -
network : A '

- Key poinis:

1. Coops tend to h1de behind the prmmple of democratic partlcpatlon (one person, one vote) -
and open membershlp to claim that coops do not discriminate against women. The practice,
however, shows otherwise. The principles may not discriminate, but the practice shows, that

- women are marginalized in the decision making in cooperatives. Women’s involvement are.

. limited to the lmplementatlon or organizing of activities such as in the education and credit

_ committees where they bulk of work is high. The gender issues mentloned above also point
to thls :

2. - Gender issues in coops in the Philippines are also observed in cooperatives in other countries,
They are global. A concrete example i is the dlstnbutlon of part:clpants or delegates in ICA
organizéd conferences and meetings. ‘
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Hand-out 2.11

GENDER ROLE SOCIALIZATION

‘Discussion guidelines: |

'1.-© Recall and discuss your.personal experiences where decisions
have been made that you should do something on-the basis
of you being a man or a woman. '

Discussions can be focused at the following levels, and can
also-be your observations of what you see around you.

. Personal or family level, including chiledhood -
experience, for example sister were made to do
houswork, not brothers o
. Work place
¢ Wider social level
2. Why do you think such decisions are made? Are men better
~ suited for certain things and women for others? -

3. . Howdid these e){periences affect you?

Has it contributed towards your feelings about yourself; your

attituted towards men and women and your level of

confidence and sense of your own value? Both men and
“women can talk about how they were affected.

Did it have wider implications with regard to chances for
advancement, development etc. as women?
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'Hand-out 2.12

'I‘HE OBS'I‘ACLE COURSE

‘I‘HE [SSUE 1S
ATTITUDE.S]

_The multitude of discriminatory practices women experience 4n the paid

force are sustained and maintained by » web of prejudictal attitudes p‘nin ;32::
and confine. women to a secondary role In soclety. Thase sttitudes ara reinforced
through the educatfonal and trajning opportunities made avatlable te women and
are major obstacles to action and legiclation deslgned to remady the “economic
-{nequities women experitnce. For example:

- PERIONAL OPINION = ?UBL[C- 'POLIC"L’ -
4 [ @:;'.:;*.,:;-::::.:z::m:’.;';,;a -

Homan have niable fingers - A womdn's phce is on the atsaemly
) - = 1ine or at the typewriter

o~

Homen' dre Illghly emot 1onel and es | Xeep women out of menageris) positions
ery when they're upset . ~L ) .

Wongn's salaries are supplement- - 17 2 woman {3 hired, we ¢in pay
ary: their husbsnds earn money |22 her Tess.
to wpport the family

[ Women are nurturing; they love : Women wanted for the fo\!oldn podia
to take care of others tlons' _secretdry, furie, waltress
6 fraquently infss work because of =] . workers, That way, we need npt pay
home and cM\d responstbilfties benaf its or provide Job dive)opaent

" omtn are undapendable, They Eﬂre women a5 part- t!me or contract

Women ‘are not ‘team’ players; they Keep women in inside Jobs. Do not put
8 46n't know how to negotfate or = them 1n positions of importanta where
opeuu by business rules: : they wil) represent the orginitation
_ Women know how Lo take orders; they | There (s no need to consult mn nbout
are accustomed to this from their | & the work they do; Just direct them,
husbends, drothers’ and fathers tell thea what to do. .

7 “Al} women want to get marrled and Don't waste time or noﬁey trunln? .
rafse fulm,es woman for gmter rasponslblm s

1 outspoken, self-confident women Hire docite, subservient women without
. are troudblemakers _ such ulf-confldence L
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Hand;out 2.13

HE WORKS, SHE wo $
WHAT RK

B8uUT DIFFERENT
IMPRESSIONS THEY MAKE [

Have'you ever tound yours elfup agams! the old doub'e slandard al wom Thenyou knowhow

annoying st cah be and how alone you can feel, Supervisors and co-workers sUll pdge us by old
slereotypes thal say women ate emolional, disorpanized and ineflicient, Here pre soheol the
most glanng examples ol the typical office doble.standard . i

"The {um:ly pleture Is oo HIS desks

Ah. 3 solid. re;ponslbm family man

The family. pmqro h on HER desk:
Hmm, her Iamdy will come belore het
career

-

HIS desk Is duHored:

man

He's obviously 3 hard: woxker and 8 busy

"HER desk Is tIuHernl!

She's Obwously 2 dnso:gamud scalm-
‘brain.

RE'S talking with ¢c~wprkoru
“He miust bé d'sCuSsmg the lates! deal.

SNHE'S talking wlth cosworkerst .

- She must be gossiping..

HE'S net of his dosks
He must be sl 8 meeling.

SHE'S not ut her desk:
She mus| be in the ladres’ room,

HE'S ot In the afficts
Hes merting cusinmers, .

SHE'S not In the officer
$ihe musl ba outshapping

HE'S having lunch with the buuu

‘He's-on his way up.

SHE'S having lunch.wlth the boli:
They rmust be having an atlair,

.The boss erlticlaed HIM:
He'll improve his periormance.

The bous eriticlzed HER1
She'libe very upsel.

HEgot an unfalr deals
Did he gel angry? .

" .SHF gof nn unfolr doals

Did she cty?

HE'S geHIng muarried:
- He'lf gel more settled’

SHE'S gelling marrlods
She'll gel pregnant and leave

HE'S having a babyi
He'll need 2 raise.

SHE'S having e babys
She'flcost the compahy moneyin mslermly
oenehis..

HE'S golng on a business trip:
11's good for hus career.

" $HE'S polng on @ business tript

Wha) does her husband say?

. HE'S leaving for e beter [oln
He tecognizes 8 good uppoﬂumly

SHE'S fearing tor o batier lebl

Womgn dr¢ undependable.

oo mm 10 POWE! TY NALSHA JORIOWAT] K10 COMIAHIE M3 r-'mwu-o'wa_: SO0 KON WLKLY Rt COWMNS
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Hand-eut 2.14

FOR EVERY WOMAN
By Nancy R. Smith "

. ~for every women who is.tired of acting weak
’ when she knows she is strong,

theére is a man who is tired of appearing.
strong when he feels vulnerable.

“For every woman who is tired of acting dumb,
there isa man who-is burdened with the constant.
- expectation of “knowing everything”.

For every woman who is tlred of being called
' “an emotional female”,
there is a man who is denied the rlght to weep
and be gentle '

For every woman who feels “tied down”' by her children, -

there is a man who is denied the full pleasure of
shared parenthood.

For every woman who is denied meaningful
employment and equal pay,
there is a'man who must bear full financial
" responsibility for another human being.

For every woman who was not taught the intricacies
' A - of an automobile, ,
there is a man who was not taught the satisfaction
: ' of cookmg. .

For every woman who takes 2 step toward her own
- liberation, ‘
there is a man who finds that the way to freedom
has been made a httle easier.
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. Ste'ss‘i'oh 31 The.'pur,pbs'e "of’géhder‘ ah@l_gg‘.is, -

Objective Pdrticipating understand the
o purposes of gender clnulgsls
‘Duration . : 1 hour
Muterluls : Hand-out 3.1-A to 3.1 L Poster Serles
' "Development”

‘Hand-out 3.2: LGU's Vocatloncll
o .Trelnlng Progrum P :
EHcmd out 3.3- 'I"he Fox und the Sterk

, _.-As an 1ntroduct10n and as _ rermnder show partlmpants‘poster 3 1-A nd ask’ them what they
- see. What is mlssmg? Then 'how 3.1:B: ‘what do they see? If they notice that ‘on ‘one poster

only men are partlclpatmg and o onthe other: -only women, then show the last one 3. l-C which
indicates: “If we all partlclpate, we all benefit!”

Distribute the case story and ask partmpants to read 1t and to dlscuss in groups of 4 to 5
partlclpants the questlons ' :

After 20 minutes ask the representatlves of the groups to report orally on their ﬁndmgs Allow
another 10 minutes for plenary discussion.




Explam to the partlclpants that this exermse wrth the case story was meant as an mtroduct1on

to the purpose of gender analysis. Tt is not enough to “want to do somethmg for women”, but

‘as in all projects, it is necessary to be aware of the needs of the target beneﬂuanes before
' any action is taken,

74

" Use the |llrxstrat|on of The Fox and the Stork (Hand- out 3. 3) to explam the purpose of gender '
analysrs




P E——

'Session 3.2 Ccitegorles and tools cf
| gender analgsis

Objective

: Partlclpurits understend the categories and
: ' tools of gender enalgsls
Duration: 60 minutes.
Materials : = Hand-out 3.4- Gender analgsls

Hand-out 3.5-A: Profile on actlvities, -
‘time allocation, income

Hahd-out 3.5-B: Profile on uccess to end control
over resoureces _

- Hand-out 3.5-C: Profile on partlclputlon

In coop activities - ‘

Mand-out 3.5-D: Proflle on use of
ceoperatxve services

Show participants Hand-out 3.4 “Gender Analysxs as an mtroductlon to the dlfferent issues
in gender analysis:

¢ Multlple roles / burden
. Stereotypes / status -
+ Access and control fo resources and benefits
+ Practical and strategic needs | -
+ Women’s position in society as compared to men.

Explain to participants that there are several ways to structurally analyze and quantify gender

issues. Researchers have developed several tools for gender analysns descrlbmg different areas
of concern.

SNl

'Explam these issues one by onie and distribute the correspondmg analytlcal
tools. Explain that these profiles are examples of which items could be analysed.
This of course depends on the area of operatior and the activities/services of

the cooperative. So. whenever put in practice, the items should be’ adapted to
the relevant-and actual 51tuat1on :
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' I THE DIVISION OF LABOR BETWEEN MAN AND WOMANI

An analysis. of the dxvrsron of labor between men and women is used to identify;

- ¢ who performs what activities; :
¢ how much time is spent on these actlvmes
+ whether these act1v1t1es are productive, renroductlve or social;
-+ how much income is reahzed through these actwmes

Examples of various _acttvztzes are:

Productive activities are; -

Activities which contribute to the famlly income, in money or kind, for exampie farmmg,
cultivating a housegarden ralsmg ‘cattle or poultry, tradmg, handlcrafts etc.

: Reproductlve actlvmes are:

Activities which ensure the reproductlon and mamtenance of human’ kind, for example
bearmg and caring for childreh, housework, cookmg, washing, fetchmg water, collectlng wood

| _ 'mendmg clothes etc. .

Socxal actnvntles are

Activities whlch are not hrrnted to household management, that are undertaken '
voluntarily and that contribute to the maintenance and well-being of the community , e
being a member of a farmer’s group or cooperatxve partlc1pat1ng n rehglous and socral activities,
and political involvement.

- ACCESS TO RESOURCES. AND CONTROL OVER THE BENEFITS

An analysrs will show, who has access to and control over:

- ¢ physical resources, e.g. land, capital, tools etc.
o ‘markets (for buymg and selhng goods);
* socio- cultural TEsources, €. g information, education and tralmng

76

erte the followmg definition of access and control on the board (ﬂlpchart) and make sure
'that the part1c1pants understand the deﬁmtrons

Access is the opportumty to’ make use of resources but w1thout the authorlty to make

- decisions about how to use them and the product from them =

€g. A farmer who works land owned by someone else. . .

Control is the complete authorrty to make dec151ons about the use of résources and the
products from them. o . A

e.g. A landownerwho profits from his land. E



| PARTICIPATION IN THE COOPERATIVE'S DECISION MAKING AND MANAGEMENT

An analys1s of partlmpatlo m a cooperatlve is used to show:
. ¥ How many woimen and men part1c1pate as members, staﬁ' and leaders (Quantxtatlv
-~ participation).

* The role‘of women and men in makmg dec1s1ons regardmg the cooperatlve s pohcy and
ac‘uvmes ( Quahtatlve Participation). - .

ACCESS TO COOPERATIVE SERVICES

An analysis of access to cooperative benefits is used to’ show the use e of cooperatxve services
by members (men and women), for example who is able to use/obtam e.g.:

. : + production inputs; -

A * equipment, tools;

* credit;

* transport, etc.

- For é‘ria_xl_&é_is of each of these categories, diﬂ‘erent‘ tools are suitable, e.g.




: Session 3.3 Applging gender analgss

| Oblectlve

: Partlclpatlng the gender unalgsls
Duration : a hours . ‘
Materiais Hcmd-out 3.6: Cuse studg CIIacap Vlllage

Dtstrlbute the case story and ask partlcrpants to.go over it. Ask them to form 4 or S groups

.and to apply a dry-run gender analys1s on thls case study, usmg the forms dlstnbuted to them

Allow the groups to work on this for 30 mmutes and ask them to. report for’ 5 minutes per ,

: group

Explain that describing the situation alone is not enouigh: “Analysis” means that the data need -
to be interpreted and evaluated. Our purpose in this is to discover any unbalances or deficiencies

_inthe workload of men and women and in the1r participation in the cooperattve s activities. If

we are able to identify the problems, we can stait looking for solutions, and try to develop

programs and pro;ects to address these problems

| Ask the groups again, to 1dent1fy the 1mbalances and deﬁ01enc1es in; the case story, w1th regard -
to the followmg items: : t .

. Workload of men and woimen : -
* Remuneratlon/mcome for ‘men and- women ‘.-
* Access to and control over resources
"+ Participation in the cooperatxve
. Use of cooperatxve serv1ces

78 -

" For the C1lacap vxllage this analy51s could look as follows
" Workload

The women in the v1llage are heavner loaded w1th work because they also take care of

tlle Eousehold next to working in the rice- -fields, growing and vendtng fruits and sewmg
cloths

' Remunemtzon/Income

This is difficult to measure, because the story doesn’t tell how much money is mvolved
in the different activities. Definitely the women do not earn any extra money through the extra-
household work they do. Which allows the conclusron that although women work more hours
a day, they do not earn more money. - :



e e =

Access to and control over resources

Resources in this case refer to land. Many women have a piece of Iand “which they use

‘themselves, and over which they have the decision making power. But the big ricefields are,’

although family property, officially owned by the men, although the women are working on.

: the fields together with the men. Another issue in relation to this, is the transport to the

market: Why is that although the women are selling their produce in the town, the men have .
access to arid control over the transport facilities. ‘Women have to pay for public transport, .
while men have their own bicycles and some even motorcycles But wonien do have their own

i savmgs and credit group, where they have access to’ and control over fmanc1a1 resources.

@

Partlapatton in cooperatlve actzvmes

Only 30% of the coop members and only 20% of the BoD are women. And the one

female BoD.member is ‘appointed as secretary. These figures speak for themselves. Women
are underrepresented in the cooperatrve s dec1sron making and management

‘Use of cooperatwe servrces

The story is not specific on who benefits from which cooperatwe services, although it

-might be assumed that more men than women will make use of the auto repair shop And the'
-coop rissed an opportumty in providing the women with sewing machines (through loans, or

rent/lease), after they completed the NMYC course. The rlce-mrll and electrification program

could be gender-fair, because the whole member-famlly is'able to benefit from these cooperatlve
services. . : _ :

The multlpurpose cooperatrve could do more for the women in the commumty by

~ providing them with services they need: cheap transport to the market for their fruits (or
- maybe the coop could even do the marketing), tying uip with the credit and savings group,
~ develop livelihood projects from which the women could benefit, using the skills they learned

through the NMYC course.

This sxmple case story shows how umntendedly women do not fully proﬁt from the beneﬁts a
cooperatlve could give. Through analyzing the different issues relevant to women’s participation
in cooperative activities, we were able to identify problems and immediately followmg from
those possrble opportunities for the cooperatlve to address the needs of therr members.

. Check with participants if the above conclusron is clear to them, and if they now fully understand
 the purpose and technique of the gender analysis method

Allow time for dlscussrons and questlons
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| Sessmn 3.4 leferentldtuon of strdteglc .

-and practical gender needs

- Ob]eg:tlve

. Materials

Pdrtlclpdnts are dble to 'dlf_f_er_entldte S
~ practical and strategic gender needs'and
know different approaches of programs
ST : and pro]ects to dddress these needs .
Duration : 30 minutes
: . Hand-out 3.7: Strdteglc dnd prdctlcdl
'_gender

_This is the last session of the module on gender analys1s The fext module wxll guide the -

participants in preparing their back home action plans. Before they start preparing their plans,

- though partlclpants should kriow the dlﬁ’erence between strategic and practxcal gender needs .

_Dlstrlbute Hand—out 3.7, “Strategic and pract1ca1 gender needs”™ and explam the dxﬁ'erence ‘

Emphasme that programs and prOJects should try to address strateglc gender needs to 1mprove '

women’s position.

- Give examples of programs and projects that address the diﬂ;erent_needs: (see hand-outs).

v o

: Wmd up- the module on gender analysis, and allow tlme for questions and dlscussmn before '

gomg into the next module on action planmng

80



"~ Hand-out 3.i-A
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Hand-out 3.2 -

The ‘IJ('}U"SJ'Vocational Trainirig Program‘

vocational trammg program. One of the objectives of the program was to -

'_ll_he Local Government Unit of a place somewhere in the Ph.lhppmes decided to start a

reach the women in'the community, so they could make use of their idle time efficiently.
A pool of instructors from différent Government Organizations and Non-Government

Organizations was formed, which consisted of 60% male and 40% female trainers. Local schools.
and community centers were designated for the classes which were held in the evenings. Several

skills were taught hke foodprocessing, basketweaving, dressmaking etc.

in two shifts, i.. from 6 to 8 p.m. and 8.30 - 10.30 p.m: Teachers insisted on regular
and prompt attendance pointing out that those who were enroled, were privileged as so
many people had been turned away because of lack of classroom space

_-"'_he initial response was so overwhelmmg that in many areas classes had to be held

program. Many of the leaders in the community willingly gave up their time to share their
experiences. The Municipial Cooperative offered to share their knowledge on balut-makmg
_ with those who were mterested

f - oon there were requests that lessons on livelihood pmJects were also taught as part of the

rates especially among women. It was also noted that women, who continued to attend
classes, did so less regularly than men and were more likely to be late
'H women who had-attended the classes had set up small businesses. Other womien were
motivated to attend these trainings as they could now see the potentlal economic benefits.
: They saw a way of i mcreasmg the famlly income.

é\t the end of the first year of the program, it was clear that there was a drop in attendance

owever there were also women success stories. Some of the people including twenty

wanted to set up small businesses, using skills which they had acquired at the courses.
Loans were made avallable to women and men, but most of the beneficiaries tumed out
.tobemen.

' —Il'—he Department of Trade and Industry, agreed to provide small loans to people who -

organizers decided to stop their program, since they were not able to meet thelr target
group anymore

ﬁ\fter another year, the attendence rate 6f women to the classes was nearly zero, and the

Discussion nomts

L Identify all the barriers to the p.arti'cip‘ation of women in this project.
2. ' 'Why do you think the women dropped out?
3. ~ Even though loans were offered to men and women, why do you thmk more men

were able to make use of the loans?

4. _How could the failure of this program have been prevented?- V
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GENDER ANALYSIS

'ROLES
- (Multiple)

(Practical Gender

68

Needs and Strategic

- Gender Needs)

MEN AND WOMEN

. NEEDS /

 ACCESS AND

. CONTROL TO

RESOURCES

STATUS
. (Stereotypes)

\POSITION o

AND BENEFITS






ACTlVlTY PROFILE

Handf-out 3.5-A

Activity

Hours per day

Tncome p-ei"' day.

Women- " | . Men

A.
Productive Acﬁvities
(producmg income in fmoney or in kmd)

* farmmg $
- plonghing -
- weeding
- fertilizing
- planting
- harvesting
- «drying
- storing
Ceete. L
* animal / pouliry -
- breeding
- fattening
 * fishing’
* home industry:
- cooking and selling food
- food processing
- dress-making
- handicraft
- construction (ironwork, repairshop)
- soap making
* - = driving (pedicab, tncycle, taxi, _|eep)
-etc.
* trading or vendmg
* government employee
* private company employee -
* Etc.

B. . :
Reproductive Activities
(non-remunerated work) -

* food production for own consumpluon
*organizing household budget
*housework: -

- cleaning’

- cooking .

- washing clothes

- fetching water

- mending clothes

- house repairs
* childcare
* healthcare
* Etc.

C.
Social Activities )
(for the benefit-of the commu nity)

* Cooperative
* Church

" *TFiesta

* Political
* Etc.

D.
Free Time

* Recreation

* Visiting relatives
* Sleep

* Etc.

"TOTAL

C*A="Aduit
*.C = Child

“Women . " Men.
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Hvand-'-ou._t 35B . |

_ PROFILE OF ACCESS TO AND CONTROL OF .
RESOURCES AND BENEFITS

. Resources and Facilities

Accessby -

Control over -

Women

" Men

Women | Men

" RESOURCES:

*Land
* Water
* Raw Material

¥ Capital/Credit

* Production iriputs :
< farming (fertilizer, pestlcxde seeds)
= cattle, poultry breeding (animal feed;
medicines, hybrid stock
- home industry (thread, reed, etc.)
* Others |
FAC[LITIES

* Equipment for

- farming (carabao, tractor etc.)
. - cattle/poultry breeding (cages etc.)
"~ fish farming (boats, nets, etc.) .
- home industry (sewmg machme etc.)
- others
* Transport
* Market .
- as a buyer
- as a seller
- as a distributor
*Information
* Training
* Government services

* Extension services
~ * Others. '

BENEFITS:

* Food

* Income

* Land rights

* Credit/savings
* Status

*Ete, -

H = High

L= Eow

. .Q=Non-existent - -
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Hand-out 3.5-C

MEN’S AND WOMEN'S PARTICIPATION PROFILE

. QUANTITATIVE PARTICIPATION

__FUNCTION ‘ TOTAL WOMEN [ MEN
: oo ‘ Total '} % of total | Total |% of total
__number | number|

1. Cooperative‘Membex.' .

1 2. Board of Directors
' - Chairman
- Vice chairman
- Secretary
- BoD-member

3. Statutory Committees
- Elections (chairman, vice-
. chairman, secretary, member)
- Credit (chairman, vice-chairman,
secretary, member)
- Audit and Inventory (chairman,
vice-chairman, secretary, member)

4. Working Committees ‘
< Training and Education (chairman,
_* vice-chairman, secretiry, member)
- Others I

5. Manager
- General manager
- Assistant manager
- Department manager
- Others '

6, Staff’

~ Secretary
~ Bookkeeper
- Accounfant
- Treasurer

" - Clerk '
- Warehouseman
- Driver

-Etc.




" Hand-out 3..5-D‘ N

PROFILE ON THE USE OF COOPERATIVE
' SERVICES BY N[EMBERS '

Used by

_-- Providential loan

ﬁnancmg for apphances etc. )"
- Efc. . .

- Financial services (educatlon msurance death aid fund,

Existing Cooperative Services .
' ‘Women Men
Cnednt A* . G% A S
- Petty cash loan . | N* ‘ N '
" < Productive loan '

Savings program ‘
.= Time deposits
- Savings account

Resources *
-Land
- Water
- Raw material
- etc.

Production inputs .
- farming (fertilizer, pesticide, seeds étc. )
- cattle/poultry breeding (feeds, medicines, etc.)

- fish farming (fish food, pellets hybrld stock etc )
- for lome . mdustn (

- cattle fattening (feeds, medicines, hybnd stock etc. )

| - Processing services -
. - Solar dryer .

- Rice-mill -

- Sugar-mill

- Oil-press

- Abbatoir

- Warehouse -
___Ete.

Equipment
- Tractor
- Plow’
- Fishnet
- Sewing machine
- Fishing boat

- Transport services
- Farm:to warchouse
- Faim to market

Marketing services

Consumer services

'Trammg and Educatlon programs

leehhood pro;ects _
- Pig dispersal - _

" Otheér services
- Xerox machine’
[ .. - Telephone
- Canteen
- Etc.

'_ _*A?Alw}ays - * 8= Sometimes ' © *N=Never




MEN’S AND. WOMEN‘S PARTIC]PATION PROF]I,E

QUALITATIVE PARTICIPATION _

- ACTIVITY

- 'WOMEN

MEN

Always |Sometimes| Never

Always.

Sometimes

Never

_participate in general assembly meetings .

participate in discussions

elect cooperative leaders

" be elécted as leaders

transact with the cooperatwe (deposit savmgs

_buy farm mputs sell produce etc.)

.participate i‘n training and educ_atio_n activities

examine the fmancxal condmon of the
cooperatxve ' :

partlc1pate in specml act1v1txes ‘like ﬁesta

fund—ralsmg and others

others

I






Hand-out 3.6

CILACAP VILLAGE : . A CASE STUDY

Cilacap is a farming village. The majority of the population get most of their income from growing
_ rice. Nearly all the families own land, with the land ownership certificate in the name of the man:

However, many women own.a piece of land where they grow fruit, mostly pine-apples. These lots are -

. tended by the women themselves, and the produce is sold by the women in the market or to a village -

broker. Both the men and women work in the rice fields: the man ploughs, and prepares the seeds and
fertilizer, and the woman does the planting and weeding. At harvest time they work together, the
woman cuts the rice and the man treshes it. :

The hoxisewdrk is done by tilé WOmeh and their daughters, men only occasionally help look after the

children. As well as farming, the men also work in auto repair shops and the women as vendors.
Several of the village men have taken car mechanics tralmng run by the National Manpower and -
Youth Councll (NMYC). Among the women, there are several who have taken dressmakmg courses
with trainers also from NMYC., but only three of them have been able to buy sewing machines and
continue their sewing activities. Through this, they were able to raise some extra money that they use

to pay their children’s school fees. Most of the men have bicycles and some even motorcycles, while . -

the women use public transport (tncycles and pedicabs) for going to the market. For those without
transport, fares are high, as the market is some distance from the village.

- In the village there arg alot of community activities: a multipurpose coopera‘tive,, a peasant’s group, a
. woman’s savings and credit group and the local parish priest organizes regular bible reading meetings.

The multipurpose cooperative has recently started 2 new activities, an auto repair shop and an
electrification program through solar energy. Nearly all the farming families have their rice husked at
the ricemill run by the cooperative. 80% of the cooperative member-households have applied for the
electrification program arid have started paying installments for the fee to connect them to the energy
grid. Up to now, 30% of the cooperative members are women. Out of 5 BoD. members, only oneisa -

~ woman, the secretary
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Hand-out 3.7

STRATEGIC AND PRACTICAL GENDER NEEDS

Practic_al Gender Needs - ' Strategnc Gender Needs

& "Improve the condmon ofwomen": - [€@ “Improve the position of women”
| @ Can be addressed at short term- . | €@ Need longer period to be addressed '

Examp les of wor"rien’s practical gender needs: |Examples of women’s strateglc gender needs:

- health care . D - economic security and independence,
- nutrition - - B S - shared responsibility for the household
-water. - S ~ - equal pay . :

- education ' . .| --equallegal r1ghts o ,

. -housing _ T "= equal access to employment

. transport " - . " .. -+ | -reproduction freedom

" - food provxslonmg : ‘ - reduced vulerab1l1ty to v1olence and .

. - day care centers ' R | ‘exploitation . »

- - credit facilities - S ~ sincreased ability to xmprove the hves and -
- labor saving kitchien devices -  future of their children : '
- technology for food processmg and ' - alleviation of multiple burden

preservation . - removal of institutional forms of

- maternity leave benefits ' ‘ dlscnmmatlon

- training for literacy and skills
- 'market facilities '

EXAMPLES OF PROGRAMS, PROJECTS
'ADDRESSING STRATEGIC GENDER NEEDS

1. "Gender awareness/sensmvxty trammg

2. . Livelihood skllls tralmng

3. Pohmes whlch -equalize access to employment for women in the iabor force.

4._ Rev1s10n of texbooks to ehrmnate sex1sm |

3. * Increased opportunities for women to rise from the ranks‘}.'.

6. Family planﬁihg teeh_nologies. |

7. Progsams promoting education and employr’nent of womeh_ in non ;raditiooal occu'pations.
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. judicial branches

10.

1L

12.

13.

100

Greater representatxon of women in pohtlcal structures, LGU’s congress, executive and

Election and appomtment of women as officers in cooperatlves commumty orgamzatlons

- labor unions and other decision makmg bodles

- Policies ag_amst ~sexual'harassment’ in the workpla‘ce. _

Prowsmn of support services in commumty for workmg women day—care centers,

‘community kitchens, etc.
_ 'vPaternity leavés.

. Women’ s crisis centers prov1d1ng counselhng services to victims of rape, w1fe battermg, and
other v1olence S : _



. Session 4.1 beb_l;em Anal_gsis

Participants are able to Ideritify and

Objective: :
' analyze gender reiated problems in
‘ , their own worklng envlronment or ccoperatlve
Duration -. . : . .-Thour-
Materials : . Hand-out 4.1: Questions to help

idehtify gender related Issues in
your.working environment or cooperative

.Ask partrcrpants to think back of the | previous module on gender analysis, where dlfferent
gender issues have been analysed. In one of the last sessions; the story of an anonymous
: cooperatlve was analysed :

- If they thmk of the situation back home, what are accordmg to them the most important issues -
~ asto the part1c1pat10n of women in cooperative activities: the division of labour, access to and
. control ovér resources, participationin the decrslon makmg and management of the cooperative,
~ ortheuse of cooperatrve services? :

Explam that the purpose of Module 4i 1sto desrgn an actron plan to 1ncorporate gender issues
into the dally work of the partrcrpants R

An action plan should be based on an analysis of the problems concermng gender related
-1ssues in the respectlve cooperatives of the partrcrpants ‘

In order to make a problem analysrs a questlonnaxre has been prepared which will help to -
| identify gender related problems in the cooperatrve field.

As we could also sée’in the previous session: once the problems are 1dent1ﬁed itis oﬂenly
quite easy to think of possrble solutions. That is what participants are requested to do in this
~module: prepare a back home action plan, wherein they address a gender related problem
which they identified during this workshop. Depending on the positions of participants and
their own interest, this might be a training activity or a special project, or program wrthm the '
' cooperatrve As long as it is based on an identified need '

- Divide the participants into workmg groups accordmg to their cooperatrves reg1ons or
provinces. If an institution is only represented by one person, he/she will have to produce an
actron plan of hrs/her own. :
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Distnibute_Hend-out 4.1 and ask the participants to answer the questions.” -

Based on. the quesnons ask each group to’ 1dent1fy the problem they want to glve h1ghest
prlonty in addressmg through planned action.
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- ‘Session 4.2 Desighing an action plan

 Objective . : Partlclpants are dble to deslgn an -
- action plan to apply the gender
speclﬂc upprouch in their own work
. environment
‘Duration 2 - 3 hours :
Materlals - :  Resuits from session 4.1

Hand-out 4.2 : Guidelines for -
completing the Action Plan-

Based on the 1dent1ﬁcatron and priorities of gender related problems from session 4 l ask

“each group to jointly prepare an action plan. If an institution is represented by only one

person he/she will have to produce an action plan by him/ herself. -

The actron plan is completed by filling in the objectives and the activities in order to achieve
the objectives to.be carried out, the tlme responsrble implemeéntors, the cost, and the source -

.of ﬁands (Hand-out 4 2).”

. Distribute Hand-out 4.2: Guidelines for Completmg the Action Plan and explain how it

should be ﬁlled n.

Explrlzrz that‘

;An action plan represents the results of earlrer drscussron The plans shouild be realistic, and
'approprrate to the goals and. budget available. ' :

Ask a 'representative from each group to present their action plan in a plenary session. -

Encourage other participants to' comment and offer suggestions for improvements. Another

.- possibility, is to invite a specral guest from the cooperatrve sector, who can comment on the
action plans : '

es -ous- C-el\: .-..;

Ask the partlclpants to return to their groups and modlfy therr actxon plans accordmg to the
mput gained in the plenary session,
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Ha_nd-‘out 4.1

QUESTIONS TO HELP ]DENTIFY GENDER RELATED PROBLEMS
IN THE . COOPERATIVE SECTOR

1. - Isthe participation of women in the cooperatxve
quantitatively satisfactory?
+ as members
-+ inthe BoD
-+ inthe Statutory and other Comnuttees
+ as managers

* as staff
2. Do women participate as equal partners wuh men in the
decision making in the cooperative?
3. Has the selection of staff and management personnel given
the same opportunities to women as are given to men?
4. Do the cooperative services respond to the needs of
~ (prospective) women members? »
- 5. Does the location of the cooperative facilities and. the :

opening hours fit in with women’s needs?- :
6. Are the.cooperative activities able to support women in
_ activities which produce income?-
7..  -Arethe cooperative activities able to help women in home
" management (relief them of their multiple burden)?
8. . Isthe skills training carried out by the cooperative training
. institutions appropriate to women’s interests? .
9, Are the times and location of training sessions sultable for
women? -
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GUIDELINES FOR COMPLETING

Hand-out 4.2

THE ACTION PLAN
: _ -
1. The Action Plan drawn up d'uring the training helps youto
.- apply the knowledge gained in this workshop in your work.
2. Your Action Plan should follow this format:.
' Ide'fxtiﬁed_ gender related problem
" | Possible solution N
Objectives
Activities . R . Time-fra_me. Persons or | .Resou;ces Sources - Expected
' Institutions| T : output
responsible '
T N ]
2,
' 3.
Etc. -.
I 'Prepared by:
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SESSIONS:

2.1 WORkshbp Evaluation:

2.2 Closing ACEREM(')NiES




Session5.1  Worshop Evaluation

' Objective : | Partlcipahis evaluate the learning
' © 7 process and results and formulate
recommendations for the

: Improvement of future workshcps
Duration : 30 minutes
‘Materlals ¢ Colored Cards

Distribute cards of three different colours among the participants.

Ask the participants to write their impressions of:l'

.+ the workshop
*. content
+ methodology
+time-allocation .
+ flow of activities
¢ the trainers
¢ their co-participants
+ venue
+ and others

on the cards using one . colour for positive comments, a second colour for negative comments,
_ and a th1rd colour for recommendatxons

Sort the cards according to colours and pm them onto a soﬂboard Select two volunteers

appointed from among the participants to group the cards accordmg to contents and present
the statements to the plenary assembly

Ask one of the participants to read aloud the negatlve and posmve comments and
recommendatlons and discuss them afterwards in a plenary session.




 Session 5.2  Closing Ceremonies

Objective’ Particlpants are reassured of the relevance
. ' of thelr achievements In the workshop and
. encouraged to apply and disseminate the gender
specifie upprcach In the!r own working
_ ~ environments.
Duration : ~ 15- 20 minutes

The workshop should be closed by a spe01a1 guest. This could be the same person who was
present-at the opemng : :

The guest should attend the workshop evaluation session, so s/he can get an 'impression of
how the workshop went and what was-achieved during the workshop. .

The representative’s speech should include her/his views on the releyance of the workshop’s
- achievements for future gender awareness training workshops on co-op level and praise the
participants’ efforts in improving the training materials for implementors of co-op activities.

The speech should also stress that participants are expected to put their plans of action drawn
up in the workshop into practice and thus disseminate the gender specific  approach in the
cooperative sector. ' :

For the rest the s:i;heholds as for the epening ceremonies: it is up to the workshop coordinators
how they want to fill in this part of the program. A suggestion might be as follows: .

S S| ol | vl |

o Invocatlon (by one of the part101pants)
L] Pambansang Awit (by one of the parnclpants)
® Impressions (by two to three participants);
‘® Response (by workshop coordinators);
. ® Distribution of certlﬁcates (by the official guest)
[ Message (by guest)

(Appoint one of the participants as emcee, to coordinate the closing cerémonies.)
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